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- gpecialist to provide leadership in the' development of in-
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Instructional Materials Center
T 1969-70- .

> The Instructional Materials Center (I™MC) pr:l.mari]y

 gerves Title I elementary schools located in the decentralized

North and South Pyramids of the Minneapolis Public School See
System. The IMC originated in association with the develop-. Page 5
ment of a course to train teachers in speciﬁ.c techniques -
for teaching reading and the use of a wide range of multi-

.-sensory reading materiale .

The major objective of the IMC project was to supply
teachers with a variety of useful instructional materials
for specific skills geared to the one basal reading series
that was adopted for all inner=city schools. A wide range

 of materials designed %o tesch each reading skill vas availsble. pages 6,8

For students who do not learn best with auditory aids, there

were visusl and Rinesthetic materials. At all points the .

teachers took an active role in designing the materials to .= , S
meet the specific needs of educationally disa.dvanteged chil- ‘

dren in the Minneapolis area..

The . Instmctionel Materials Staff 1nc1uded a pro:]ect
director to administer and coordinate the IMC, a reading

structional materials along with supervising instructional -~ls’:§e 6
aspects of the reading program, a clerk-ty'piet, and an offset
press operator.. :

As evidenced by the extensive use made of the IMC,
apparently the teachers felt the materials were very useful.

0f the 240 teachers who had the opportunity to use the IMC's Soa

resources, 98% did! Before the beginning of the 1970-T1 Page 10

school year, the center had to extend their operation day . '

to 16 hours to keep up with the demand. Informal opinions '

and surveys have been very encouraging. _ :
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About this repo75t. IR

" All evaluation reports prepared by the Research
Division of the Minneapolis Public Schools follow the
procedures and format described in Preparing Evaluation

. Reports, A Guide for Authors, U. 8. Departnent of Health,

Education a.nd He].fo,re .

Readers who are familiar with these Fvaluation
Reports may wish to skip the frirst two sections de- o
scribing the City of Minneapolis and the Minmeapolis

‘Public Schools since these descriptions are standard

for al]. reports.

A4

| Public¢ School Adm:lnistration nor the Minneapolis

Iénas erpressed in this report do not necessarily
reflect the official position of the Minneapolis

School Board.
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The City of Minneapolis

The program described in this report was conducted in the Minneapolis
Public Schools. Minneapolis is a city of 432,000 people:L located on the
Mississippi River in the southeastern part of Minnesota. With its some-

© what smaller twin city, St. Paul, it is the center of a seven county

metropolitan area of over 1 865,000, the largest population center be-.
tween Chicago and the Pacific Coast. As such it serves as ‘the funneling

: point for the entire Upper Midwest region of the country.

The city, and its surrounding area, has long been noted for the high
quality of its labor force. . Typically, the unemployment rate in Minneapolis
is lower than in other major cities, possibly due to the variety and =
density of industry in the city as well as to the high level capability
of its work force. The unemployment rate in May of 1970 was 3.2%, com-
pared with a 5.5% national rate for the same month. As the economic
center of a prosperous region, rich in such natural resources as forests,
minerals, water power and productive agricultural land, Minneapolis attracts
commerce and workers from throughout the Upper Midwest Region. Many re-
sidents are drawn from the neighboring states of Iowa, Wisconsin, Nebraska
and the Dakotas as well as from the. farming areas and the Iron Range
region of outstate Minnesota. A

More Minneapolitans work in clerical and sales jobs than in any
other occupation. Reflecting its position as a major wholesale-retail
center and a center for banking, finance and insurance » three out of(ten
residents work in clerical and sales occupations. Alrbst as many. (27%)
are employed as craftsmen, foremen and operatives, and one out of five PR

- members of the work force are professionals, technicians, managers, and -

officials. Fewer than one out of five (17%) workers are emp].oyed in
laboring and service occupations. -

Minneapolis city government is the council-dominated type. Its .
mayor, elected for a 2 year term, has limited powers. Its elected city
council operates by committee s and engages in administrative as well as
legislative action.

- Minneapolis is not a crowded city. While increasing industrial
development has occupied more and more land, population has declined
steadily from a peak of 522,000 in 1950. The city limits have not been

changed since 1927. Most homes are sturdy, single family dwellings
built to withstand severe winters. Row homes are practically non-

existent, even in low income areas. In 1960, 53% of the housing in
Minneapolis was owner-occupied.

Most Minneapolitans are native born Americans, but about 35,000

 (7%) are foreign born. Swedes, Norwegians, Germans, and Canadians

comprise most of the foreign born population.

11970 _Census estimate
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detective.

Few non-white citizens live in Minneapolis s although their numbers
appear to be increasing. In;1960, only 3 percent of the population was
non-white, but it is expected that the 1970 census will reveal that this
figure has doubled. About 80% of the noi-whites are Black Americans,
with most of the remaining non-white population being Indian American, .
typically Chippews or Sioux. Only a small number of residents from ‘Spanish-
speaking or Oriental origins live in the city. In gencral, the non-white
‘families are larger than white families, In 1960, non-white residents
made up 3.2% of the city's population, but accounted for 7 8% of. the child-
ren in the city' 8 elementary schools.

Minneapolis has not yet reached the stage of many other large cities

'in terms of the level of social problems. It has been relatively un-

touched by racial disorders or by student unrest. Crime rates are below

_national averages. Mounting concern over law and- order, ‘however, is

evidenced by the recent election of Mayor Charles Stenvig, a former police

&

" One's first impression is that Minneapolis doesn't really have

serious problems of blight and decay. But the signs of trouble are «
~ evident to one who looks beyond the parks and lakes and tree-lined a

streets. As with many other large cities, the problems are focused

in the core city and are related to increasing goncentrations there of
the poor, many of them non-whites, and the elderly For example, 9 out
of 10 Black Americans in. Minneapolis live in Just one-tenth of the city's
area. While Minneapolis contains 13% of the state' s population, it o

supports 28% of the state's AFDC familles. o . .

There has been a steady migration to the city by Indian Americans _

,from the reservations and poor whites: from the small towns and rural -

areas of Minnesota. They come to the "promised land" of Minneapolis :
looking for ‘a job and a better way of life, Some meke it, many do not.
In 1957, the city supported 1 out of 10 of the state's Indian Americans

who were on relief; in-1969 the city supported 3. out of 10, 'The Indian

“American population is generally confined to the same small geographic -

areas as the Black Americans. Estimates of their unemployment rate vary,
but range as high as 60%. These same areas of the city have the lowest
median incomes in the city, and the highest concentrations of dilapidated
housing, welfare cases, and juvenile delinquency.

The elderly are also concentrated in the central city. In 1960,
Minneapolis had the greatest percentage (13%) of persons over age 65
among the 30 largest cities in the country. The elderly, like the 18-24
year old young adults, live near the central city because of the avail-
ability of less expensive housing in multiple-unit dwellings. Younger
families have continued to migrate toward the outer edges of the city
and surrounding suburban areas.

. These few facts about Minneapolis have been presented to help ,
glive you some feeling for the. locality in which this program took place. .
Possibly these names can add additional life to the description: . Honey-

- well, Billy Graham, Minnesota Vikings, Guthrie Theatre, Betty Crocker .
- (General Mills), Minnesota Twins, Pillsbury, University of Minnesota,

Minnehaha Falls, Minnesota Symphony, and Hubert Humphrey. These are
representative of Minneapolis, the City of . Lakes. :
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" who became Superintendent in 1967, consist of 68 ¢lementary sciriwls

- staggered six year terms. The Superintendent serves as the Board's

" amounted to approximately $4.3 million dollars.

‘Consequently, two "pyramids" or groups‘of geographically related ‘schools
 have been formed. First to be formed, in 1967, was the North Pyramid,

The Minneapolis Schools .

Abbut 77,000 children go to school in Minneapolié’. Mbst of thenm,
about 68,000, attend one of the city's 97 public schools; 9,000 attend
parochial or private schools. - : o

' The Minneapolis Public Schools, headed by Dr. John B. Davif, Jr.,

(kindergarten-6th grade), 15 junior high schools (grades 7-9);'9 high
schools (grades 10-12), 2 junior-senior high schools, and U4 special
schools. Over 3,600 certificated personnel are employed. Control of
the public school system ultimately rests with the seven member School
Board. These non-salaried officials are elected by popular vote for

executive officer and protessional adviser, and is selected by the Board.

The system's current operating budget for 1970 is approximately
$62,500,000, up from $54,100,000 in 1969 and $48,800,000 in 1968. Per
pupil costs were $587.00 in 1969, up from $481..00 in 1968. The range
of per pupil ‘costs in the state for 1969 was from $321.00 - $942.00.
The median expenditure fgr school districts in the séven-county metro-
politan area wes $564.00°. Close to UO¢ of each local property tax -
dollar goes for school district levies. . The School Board is a separate
goveramental agency which levies its own taxes and sells its own bonds.
Minneapolis also receives federal funds through the Elementary and .
Secondary Education Act. For. the 1968-1969 school year, these funds

One of tl'_né,Superin‘téndent's goals has ‘been to achieve greater
commnication asiong the system's schools through decentralization..

consisting of North High School and the: elementary and junior highs
which feed into it. In a similar manner, the South-Central Pyramid

was formed, in 1969, around South and Central High Schools. There is

a director for each pyramid, as well as advisory groups of principals,
teachers, and parents. The goals of the pyramid structure are to effect
greatér commmnication among schools and between schools and the community,
to develop. ccllaborative and cooperative programs, and to share particular
facilities and competencies of teachers. ‘

" In 1969 there were 20 elementary schools, 5 Junior highs, 3 senior
highs, and 12 parochial schools serving children in areas eligible for
programs funded under Title I of the Elementary and Secondary Education
Act (ESEA). The federal criteria for selecting these schools are based .

on economic factors, in particular the number of families receiving AFDC
and/or having incomes under $2,000. Approximately 22,000 children atten;d

2per pupil cost is the adjusted maintenance cost from state and local

funds and old federal programs, exclusive of transportation, per pupil

unit in average daily attendance for the 1968-69 school year.. Source. .

of these figures is Minmesota Education Association Circular 6970-C2, X3
Basic Financial Data of Minnesota Public School Districts, February, 1970.

-
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these schools. Of that number, one-third are defined by the State De-
partment of Education as educationally disadvantaged, i.e. one or more
grade levels behind in basic skills such as reading and arithmetic.
Federal programs are concentrated on the educationally disadvantaged -

Based on sight counts, the proportion of Black American pupils for
1969-70 was 8.1%. Five years ago the proportion was 5.4%. Indian
American children currently comprise 2.7% of the school population,
approximately double the proportion of 5 years ago. The proportion of -
minority children in the various elementary schools generally reflects
the prevailing housing ‘pattern found in each school area. Although

some non-white pupils e‘re enrolled in every elementary school, non-white- -

pupils are concentrated in two relatively small areas of the city. Of
the 68 elementary schools, 10 have more than 30% non-white enrollment
and 4 of these have over 50%. There are no all-black schools nor. all-

‘white schools. Thirty-nine elementary schools have non-white enrollments

of less than 5%.

" The proportion of schsol age children in AFDC homes has increased

* from approximately 12% in 19562 to 17% in 1969. 1In 10 elementary schools,

30% or more of the pupils are [from homes participating in AFIC programs.

‘Turnover rate is the percent of students that come in new to the... .
school or leave the school at some time during the school year (using
the September enrollment as a base figure).. While the average turnover
_ rate for the city in 1968-1969 was about 60%, this figure varied widely
according to location. Target area schools generally experienced a much
‘higher turnover rate; five of these schools had rates of 100% or greater.
Eleven Minneapolis schools had turnover rates of 45% or less. '

~ -
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| ~ twelfth month of operation. -

- Schools and. Neighborhood Servedl:x the

Instructional Materials Center

_ The Instructional Materials Center (IMC) has primarily served the
area of the Minneapolis Public Schools known as the North and South-
Central Pyramids; the two Pyramid groups of geographi.cally related schools
which form decentralized admini.etrati.ve units of thée Minneapolis Public -

- School system. The Pyramid areas contain Title I elementary schools <

and several parochial schools. As of June 1970, Center materials were

-used by approximately 240 teachers in the m.nneapoli.s and area parochial
echoole. )

_ Concurrent to the IMC's program duri.ng fisca‘l year 1970, the Upper
Midwest Regional Educational Laboratory has conducted a reading program
in the John Hay Elementary School, which.is located in the North Pyramid.

. A second project, known as the Basi.c Skills Centers which employ '‘talking

typevriters,"” has served etudente from both the North and South-Central
Pyrami.ds. .

Historical Backgr nd _‘ ‘ ‘ S -

The phyei.cal entlty known as the Inetructi.onal Hnteriale Center,
was started in late August, 1969. Official hours of operation during
the first eleven months were, 7:00 a.m, to 5:45 p.m., 5 days a week. ‘l‘o ‘
keep up with the level of servi.ce felt necessary by the IMC staff, many ~
weekends were consumed. In preparati.on for the start of ‘the 1970-71 echool
year, the IMC hours shifted to a 7 00 a.m; to ll 30 Pom. day during the -

[}

As every teacher knowe many chi.ldren 8 leami.ng end behavi.or problem'
stem from poor readi.ng eld.lls.. In~l967-.~za lu.nneapoli.e teacher's comittee,

~ composed of 1nner-c1ty elementary school teachers, 1dent1f1ed readi.ng

:lnstructi.on as the mai.n area 1n whi.ch they needed help.

‘l‘eachere vere aleo concerned about the many ‘different reading 1netruc-
tion methods in inner-city elementary schools in Minneapolis. ‘Some 22
different systems for teaching reading were found among 20 inner-city elem-
entary schools. Inconsistency in reading programs was especially hard on
inner-city children, who move frequently during the school year. While
children who move a great deal often stay in the same general area, they
may attend several different schools within the same year. In an effort
to provide some continuity for these children, and to provide a basis
for more effective instructional materials development in reading, teachers

.. from inner-city ‘schools selected ome basal readi.ng seri.ee to be used in
all their schools.

: Teacher intereet in read:lng {nstruction reenlted in an inservice
teacher training course to (1) train teachers in specific techniques for
teaching reading and (2) train teachers to use a wide range of multi-
sensory reading instruction materi.als. This course was also funded under
Title I of the Elementary and Secondary Education Act of 1965. Teachers
and staff of the Office of Research, Development and Federal. Programs

" worked for one year to design the course. Teachers 1dent1f1ed their prac-
‘tical day-to-day problems in ‘teaching. reading ‘and exemi.ned poesible al-

.ternatives for dealing with such problems. It was up to teachers to de-
ci.de vhi.ch problems and eoluti.onc would be- emphasi.zed i.n the couree.




" The objective is to supply teachers with a variety and quantity of use-

' ataff development, reaearch and development of new materiala.

Summer School Reading Program in the target area of Minneapolis.

0b ject ives : . T : :

The teacher-training course, in turn, led to development of the . o
Instructional Materials Cemter (IMC). The job of the IMC is to produce
materials which teachers have designed or learned to use in the course.

ful instructional materials for specific skills geared to the single-
adoption reading system in use. The ultimate goal 0f .the Title I Pyramid .
Reading Program which: includea the training course and the related IMC- -
is to improve the reading skills of educationally disadvantaged children.
This project is supported primarily by funds from Title I of the Elementary
and Secondary Education Act of 1965, and is supplemented by~local. funds.

Peraonnel

Added to the ataff of the Minneapolia Public Schools on a permanent, . ,_ i
‘full-time baaia during fiscal. year 1970, were an Assistant Elementary . o
Principal on special assignment as Project Director for the IMC, a Clerk- .
Typist and .an Offset Press Operator. A Reading Specialist was privately
contracted to supervise instructional aspects of the project, including
development of instructional materiala. ‘

The Director was charged with tha visponsibility of adminiatrating
and coordinating the Instructional Miatarfils Center. The scope of his

. administrating and responsibilities inziuded such items as: writing

specifications for equipment and supplies; coordinating remodeling of
physical facilities; training clerical employees in-operation of graphic

art equipment; setting: project priorities; iestablishing production schedules;
preparing projected budgets and monitoring apending vithin aaaigned dollar
amounta. , _

. A major reaponaibility of the Director was coordinating the production .
of the Center with the needs of the Reading Specialiat ‘in the area of ,

. The Reading Specialiat performed the function of many people. Her
reaponaibilitiea included coordinating staff development and workshops; .
visiting classrooms both on an invitational basis from teacher and/or B
principal or just "dropping in;" demonstrating techniques and materials
to individual teachers and small groups of teachers during the school

day; writing and developing materials needed by teachers; coordinating

teams of teachers in writing new materials; developing materials for the

An initial assignment performed by the Reading Specialist was to
act as a consultant to a large committee of teachers who were working on
the adoption of reading materials for children in Grades 4, 5 and 6.

The Reading Specialist also vorked with the IMC Project Director in
establishing production prioritiea. '

Among the responsibilities aaaigned to the Clerk-Typist were the
.tasks of being receptionist; handling correspondence, payroll and supplies.
. Under the direction of the Director and Reading Specialist, the Clerk-

Typist also prepared press-ready copy using various types of graphic art
equipment such as photo’type composing machine, typewriter etc. The Clerk-
‘Typist assisted in filling orders for materials from teachers and kept a

. detailed inventory of all materials plr.ced in: claaarooma . ST




* allowed for an immediate start-up of the Instructi.onal Materials Center

-several levels; a curriculum coordi.nator' an elementary princi.pal' student
: equi.pment. » , _ . _ . a
~ in the operation of highspeed printi.ng presses and mi.scellaneous bi.ndtng

. difficult to £111. These positions vere established above the normal
" entry level and: hence requi.red fully experi.enced enployees rather than
‘ trainees. = - o ‘ .

" the department was instrumental in the original formation of the project.
- She had worked with teachers, principals, and others since 1967 in

" been trained in specific methodology.

The Offset Press Operator operated the printing and binding equip-
ment; assisted in shipping prepared materials; maintained an inventory
of raw materials; and trained several Neighborhood Youth Corps members -
in the operati.on of an offset pri.nti.ng press.

Assistance also was rendered by Neighborhood Youth Corps members
and other teachers and clerical people assigned on a temporary basi.s for
short periods of time, , . o e,

Each ataff member had special quali.fi.cati.ons and training which
without the need to train or "break-in."

The Di.rector had been a teacher, an assistant principal, and had
performed several miscellaneous administrative functions during previous
school years. He had an extensive background in graphi.c arts, equipment
procurement ‘and operationl . _

'lhe Read:l.ng Speci.ali.st had coordi.nated a simi.lar. but smaller acale
operation;- in Clovis, California. She had been a classroom teacher at.

teacher supervi.sor" college i.nstructor' and author of reading nsteri.als.

The Clerk-'l‘ypi.st brought to the project many years of clerical ex-
perience and rapi.dly became profi.ci.ent in the operati.on of new types of -

P

The Offset Press Operator had had formal trai.ning and was experi.enced
and graphic’ art equi.pment. : i _ . ’ .-

Both the Clerk-’l‘ypi.st and Offset Press Operator positions were

Much supplementary ‘'service was given to the: mc by the professional
and clerical staff of the Department of Research, Development and Federal
Projects of the Minneapolis Public Schools. The Assistant Director of

planning the Title I Reading Program of the Minneapolis Public Schools.

Trainfng |

A major function. of the IMC has been to support teachers who have

‘Without the intense "pre-'servi.ce and in-service training of teachers
and para-professionals, the IMC would be merely a print shop.

Dr John Hanning, of the Universi.ty of Mi.nnesota, teaches the in-service
course, vhich was first offered during the summer of 1968 for 84 teachers.
‘ Approxinately 125 teachers ‘took a similar course duri.ng the summer of
1969. : _ _
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Teachers had a choice of receiving academic credi.t or stipends. Ome-
hundred forty teachers enrolled in the course. -during Fall 1969, and the
same numbér. in Spring 1970. Seventy teachers enrolled in Sunlner 1970.

Parochial school teachers also partlclpate. Title I funds supported thi.s
training program. o

The course emphaslzes practical help for teachers. Course instruc-
tors teach demonstration lessons to children selected by participating
teachers from their own classrooms Four broad areas are covered.

1. effectlve initial i.nstrucu.on in reading for
disadvantaged boys and girls.

. 2. .practical classroom methods for diagnosing

.reading disabilities.

" 3. classroom methods and materials for treating
. specific reading difficulties.

4. general principles and classroom methods of helping
children vlth-severe resdlng dls‘sbllltles‘

' Hsterlsls development is one of the most i.nportant aspects of the .
course. A whole range of materials has been designed to teach each reading
skill. For children who do not learn best with suditory li.ds, there are

many materials which utilize a child's. vi.susl and tactile senses. Teachers

take an acti.ve role in constructi.ng materi.sls duri.ng the course,

During the school year, the Resding Speclellst spent most of her '

time in following up formal trsini.ng sessi.ons by vorld.ng dlrectly with
teachers, aides snd chi.ldren.‘ S

- - She responded to every request inltlsted by teachers or bulldi.ng
pri.nclpals. . _

‘The Resdlng Speclallst also vorked with resource teschers i.n thelr
schools. :

Project ggerst ions

The peri.od covered by this report is mld-August 1969. through the
end of July 1970. This period covers the entire time the. Instructional
Materials Center has been functioning. : The Pyramid Title I Reading
Program, of whi.ch the I.HC 1s a component hss been in existence since ‘

© Summer l968

The Instructlonel Heterlels Center 1s loceted i.n the George J. Gordon

' Educational Center, 1616 Queen Avenue: North, Minneapolis, Minnesota. - The
‘Gordon Center also ‘serves: as the adnlnlstrstlve ‘headquarters: for the

North Pyramid and’ provides overload space .for Willard Elementary School. .

‘The building is widely used by teschers snd the totel colnunlty beyond !
: the defined school dsy._,._ :‘ Lo L

Betveen August l969 and. June l970 epproxi.nstely l 000 squsre feet

- -:f"“ ““d by -the IMC.. In June. l970 the spece ellocatlon vas doubled to R
o help sllevist‘e" ! | , e O
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None of the materials introduced by the IMC are available from
. commerical publishers. A basic rationalé for the inception of the IMC
was the need for materials tailored to the specific needs of disadvant-
aged readers in the target area of the Minneapolis Public Schools.

To produce the materials, equipment was procured which would allow
for an efficient low cost operation.. Major items are: an offset press;
. camera for making plates; processing unit to develop plates; power paper
cutter; semi-automatic collator; photo type composing machine. The
Center uses other equipment commonly found in a printing operation, such
as: a light table; waxer; typewriters; and a padding press. The initial
capitalization of equipment was approximately $12,000.

Main activities of the project have been writing, producing and dis- -
tributing reading materials. The activities have been directly related
to the major ‘objective, which is to improve the reading skills of ed-
ucationally disadvantaged children in the primary grades of the Minn-

eapolis Public Schools.

' Budget‘-- !
The responsibility for expenditures of monies has been divided.

- ‘The Director of the IMC is responsible for funds needed for materials

reproduction and’ distribution. The Edycational Directors of the North
and South-Central Pyramids have been responsible for the monies devoted
to the training of teachers and para-professionals in the area of reading.

Host of the funding has come from 'ritle I of the Elementary and
Secondary Education Act of l965 (PL 89- lO)

‘The IHC was funded for the 1970 fiscal year with §24,172. Thes_e |
funds were restricted to salaries. At the end of fiscal year 1969, approx-

B ‘imately $12,000 was allocated for the purchase of equipment and $3,900-

‘was set aside for consumable’ supplies.

_ With the constant expansion of services provided by ‘the IMC, the

. initial dollar amount budgeted for fiscal year 1970 became inadequate.

Approximately $4,000 of North .and South-Central Pyramid funds were made
available by the respective Directors.

- Late in fiscal year l970 additional Title I money was added to the
project through an Addendum to the original budget. An additional $2, 625

" was allocated for ‘clerical assistance and about $15,000 was added for

supplies, to be used for the on-going program, development of new materiala
and preparation of materials for ‘the l970-7l school year.
v )
'l'he Addendum also contained about $20 000 for tuition payments, '
stipends a.d aslaries to.be used for training additional teachers and
writing new materials. - . e

F\mds allocated during fiscal year l969 and l970 represent mainly S
"atart-up" funds. The equipment will have a 1life of- several years, and
. ‘training expenses should ‘decrease as a 1evel is reached. where most taachera
~ are familiar with the methods involved in the reading progr- for dis-
'.advantaged readers., S .
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In”a large city school system, such as Minneapolis, many primary
grade teachers are replaced yearly for a wide variety of reasons. New

teachers will have to receive pre-service and in-service training in the
"methods."

Looki.ng at the total fiscal year 1970, adequate Ti.tle I funds were
provided. For a period of time prior to the first Addendum of 1970, local

funds were needed to supplement suppli.es on hand vhich remained from fis-
cal year 1969.

Parent-Community Involvement |

Parents were involved indirectly in the planning of this project. -
‘Through Parent Teachers Associations and Pyramid advisory committees, °
-parents had expressed their desire that improvement in the reading pro- °
gram for their children be made. The Title I Pyramids Reading Program,
of which the Instructional Materials Center is an i.mportant part, evolved -
from this parental concern.

After initial plana for the project were made, much effort wae'.ex-

- erted to inform the community about the IHC and its role as part of the

total Title I Reading Program,

A publi.cati.on vas written by the . Reading Specialist specifically
for distribution to parents of kindergarten children. This booklet
described the reading’ readiness program and suggested games and skill
improvement methods the parents could follw. A set of letter flash
cards was i.ncluded i.n the booklet. - N -

Results

Ia the IMC a- succeasful project? YES! .Of the over 240 classroom -

. ~ teachers who could have ordered materials, ninety-eight (98%) did. . The

enthusiasm created when teachers started wi.th the training program, con-
tinues. :

Several 1nforma1 questionnaires and optni.on surveys and evaluati.ona
have been made. 'l'he reaponse haa been overwhelmi.ngly encouragtng.

Currently the Department for Research, Development and Pederal Projects
18 looking at evidence to help evaluate actual results in the reading skills
of target area children whose teachers have been participants in the training.
courses and have been using materials provided b the IMC. Actual data.

will be publi.ahed and made available when compi.led

Di.saeni.nati.on and Commicati.ons

Catheri.ne Watson, a ataff wri.ter for the m.nneapolia Tri.bune wrote
a feature article early in the 1969-70 school year about the IMC. A copy
of this arti.cle is i.ncluded i.n the Appendix. '

Neﬂ releasea have been i.aaued to a11 local medi.a about the mc
,Copiea of these releaaes are. attached. '
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. A booklet entitled Title I Reading Program is available. Enough
copies are being printed to insure distribution to concerned individuals
and agencies. Copies will be offered to schools for use with PTA and
other community groups.

During October 1969, an open ,house was held for both tlie general

- and school community of the Twin City area. Nearly 400 individuals

toured the facility that day. Since the open house, over a hundred
groups and individuals have visited the IMC. Teams from ochool systems
as distant as Texas and California heve visited.

_ Dr. John Manning and Mrs. Alberta Brown, the Reading Specialist, .
made a presentation abcut the Title I Reading Program at the 1970 In-
ternationel Reading Assochtion Convention.

" Mitchell Trockman, the IMC Director, has prepared a eli.de sequence

- which has been used with several groups of educators and mterested parents

and community..

Further verbal presentation of the project can be made by Mitchell
Trockman. Mrs. Alberta Brown, Dr. John Manning, and Mrs. Mary Kasbohm, _

. Assistant Director of the Office of Research, Development and Federal

Programs, may be contacted for details about instructional eepecte of

the reodi.ng program. _

Conclusiono end Recommendations - - .
The project should be conti.nued and expanded along the current lines
of operation. Additional space will be needed for fhe IMC opereti.on as
production is 1ncreeeed. ,

Currently, new meterlels such as eudi.o cassettes eud overhead pro-

_ jector transparencies are in the development stete. Additional equipment

will be required to produce these items if adopted as pert of the pro ject.

" The ettitude of perento, teachere and the community towards the im-
provencnt of the basic skill of reading has been very encouraging.

Cost of mteri.els produced in the IMC are conei.derebly less then

, 1£ produced commercially.

Greet flexibili.ty hes been achi.eved by the treini.ng and logioticel '

_-support components Vorking ‘together,
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News Release from the Minneapolis Public Schools

An Instructional Haterials Center, serving the North
and South-Central Pyramid schools, is opening at Gordon Ed-
ucational Center, 1616 Queen Avenue North in Rooms 200 and
202. An outgrowth of the now unified reading program in the
Pyramid schools in Minneapolis, the Center's principal concem
will be the production of supplementary reading materials.

‘Principal funding for the project is through Title I Federal
Funds. .

Concentrating on materials for grades kindergarten-3 this
fall, the production center will expand to include intermediate
grade materials when a new reading textbook series is adopted
for those grades later this year, with possible future ex-
pansion into other curriculum areas planned.

Heading the Materials Center is Mitchell Trockman, form-
erly assistant principal at Willard School. He visited three
California school districts this summer vhere similar centers
are presently in operation, to gain background. information prior
to opening the new center. - Phor.o-offset equipment will be used.
in the production of printed mterials.
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| NEWS release from the aneapohs Public Schools

. chool- Community Relations and Public Information ‘o 807 N. E. Broadway 55413

L.

o 332-4284 Ext. 392

Release: Immediate
' _ ' August 8, 1969

Three Cal1forn1a school d1str1cts were visited this summer to gain

background information prior to establishing an Instructional Materials

Center for the Minneapolis Public Schools. Cities visited-were Clovis,

Fresno and Huntington Beach, California.

Mitchell Jrockman, former Willard assistant prinoipal, will be the
direotor of an Instructional Materials Center. It is to be located in

the Gordon Educational Center, 1616 Queen Avenue North.
The new Instructional Materials Center, which will produce and

supply supplementarj reading materials for primary grade teachers (K-3),

will be opened in September. The Center will serve all'the schools in
the North and South-Central Pyramids. -

Trockman said one of the most interesting facilities he viewed was.
Huntington Beach, California. He described the Center as an open space-
wnich was set,up in super-market style. Tedchers used shopping baskets
and moved up and down the aisles past.she]ves'which include such naterials

as audio tapes, study prints, models, specimans and other curricular

materials. After the selections are made, teachers either sign materials
out or have a parent volunteer sign them out. The materials are then
boxed and sh1pped to the teachers classrooms. The Center is open from

early morn1ng to late in the -afternoon and -is also open one even1ng in

. the week, accord1ng to Trockman

b}

The Center will be funded by a comb1nat1on of Title I and Pyram1d

- _ non1es, Present plans call for an’ expans1on of the Center S serV1ces 1n
'-‘ﬁthe.futurev ' -
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By CATHERINE WATSON
Minneapells Tridase
Ataff Writer

To'talk about the Min.
neapolis Public Schools’
new Instructional Materi-
als Center (IMC), you first
have to get over its name.

It sounds like a ware-
house, but it is more like
a print-shop, and it miakes
materials that teachers
used to have to make
themselves -~ everything

vocabulary flash
cards to spelling games.

. The IMC, in its first
{nr in Minneapolis, is be-
ng used as an aid to
teachers in primary grades
in the .inner city, specif-
fcally in 19 elementary
schools which legd stu-
dents into the " North,
South and Central high-
school districts. - -

“has |

Features

The Instructional Materis
Center of the Mlnnupolu'mll:
lic schools system has taken on
8 job that formerly fell to the

The ﬁﬂinneapuli’s Tribtme

_ ’F'RIDAY. NOVEMBER 28, 1969
(Instructional Materials Center |

“Some suburbs around
the country have what
they call IMCs,” said the
Minneapolis center's
youthful director, Mitchell

. Trockman, “Those have

audio-visual materials, M-
brary books and supplies
and piaces for teachers to
:o;l.:. But almost all are

c one component —
a pl::% to make materials.

“We're starting at that
end — and lster we hope
to make it more glamour-
OIII." .

At present the center is
more crowded than glam-
orous, with printing. and
binding equipment, tables
of word cards and Trock-

- man and - his three-per-

son stafl in two rooms of
the Gordon Educational
Center, 1616 Queen Av. N.
The IMC is ;rowin? 30
ling

- fast it is already spi

.

. v — Trivzae Photo by Mike Zerby
IMC DIRECTOR MITCHELL TROCKMAN
Amid vecebulary cords priniad by tha center

Makes Reading Aids for Schools

glto- ,Ihé upo:alr;y l;:‘l'l. N
upported partly o
and partly by local .

eral
funds, the center budget
is $32,000 this year.

The materials printed in
the center are all related
to a re program un-
d_rehr:my Ilil;l'l e 19 schools.

reading program, run
by Dr. Johanannl of

the - University of Minne. .
sota, teaches teachers how |

to teach reading better.
It works, according to
early results, and is popu.
lar enough that some
teachers from other
schools actually sneak into
the once-a.week sessions,
Teachers in aj) 19
schools during sum-
mer seminars to use the
um:‘. basic reading text.

*This i$ a special aid to
inner-city pupils. The in.
ner-city schools have a
high rate of student tum-
over during the year, but
aithough pupils may leave
one inner city school, they
usually don’t leave the in.
ner city itself.

Under the new program,
where each primary read-
ing class uses the same
book, a pupil could trans-
fer mid - year from a
North-Side school to a
South-Side one in the in-
ner city, without having
to struggle with a differ-

" ent reading book.

“Manning says mdlns
is basically decoding,
Trockinan sald. “He tells
teachers that one reason
kids aren't leaming to
read is that teachérs aren't

using the proper tech
shows *

niques. Then he

ing, they must also have
lhn:' peryoper materials,

That's where we come in."

own reading materials,”

teacher—making educationa)
such as flash ::'.'m and W;' :
an, the e el
. m
- . heiping uli .Ilteand‘:‘mlz:v mdlngl e
. programs In inner-city elemen
wchooe. @ Page 21, Y
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